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1. Problem and purpose of the research.
Spain is known as “Country of Artists”. Going to
Art Museums and exhibitions part of the scholar rou-
tine from kindergarten. By contrast, there is not that
kind of culture in Japan at any educational level.
For improving Art Education and give to the sub-
ject the importance that it requires for living in the
current visual environment, to foment of artistic ex-
pression alone is not enough. Children need to acquire
tools to appreciate the visual stimuli by understanding
the messages they are receiving. One of the ways to
develop the aesthetic appreciation is to promote an
emotional encounter with their own culture by the
meeting of original artworks of community artists. To
illustrate the possibilities of introduction of Aesthetic
Appreciation in the Japanese Art Education, from
early childhood, we took the preschoolers to a local
artist Memorial Art Museum. The principal aim was
to help the scholars to find their identities getting
identified with their own culture, recognizing places,
stories, and any common characteristics with an artist
raised in the same city by appreciating the artworks.
And also to use the new knowledge as inspiration for
their own expression.
This article presents, by means of studying the
reality of Japanese and Spanish schools, the expe-
rience of insert, in a Japanese Kindergarten, the Spanish
methodology based on the harmony between Japanese
Expression and Spanish Appreciation teaching
methodology, starting from each model’s strong
points and good practices.
2. Theoretical Framework
Spain is internationally known as birthplace great
artists in different fields of Visual Art as Salvador
Dalí, Antoni Gaudí, Joan Miró, Pablo R. Picasso,
Antoni Tápies, etc. It is usual to include in the scholar
year plan, contents to learn about one (or more) artists’
artworks, society, life and, eventually, visit those stud-
ied artworks in their original version at the museums.
Access to Art Museums is easily manageable for
scholar groups with children because there are lots of
museums offering educational program and guided
visits for scholars. In 2014 there was a total of 1076
museums and 392 museographer collections in the
country. A 61.6% of them, were organized guided
visits for all the public. Also 52.3% of the total, were
providing educational activities. (MECD, 2016. P.23)
The 3 most visited by typology are, in order of atten-
dance, the Contemporary Art Museums, the Fine Arts
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MuseumsandtheScienceandTechnologymuseums.
(MECD,2016.P.27)AsseenintheSpanishoficial
NationalStatisticalPlan,theSurveyofCultural
HabitsandPracticesconductedonasampleof16,000
peopleaged15andolder,theannualmuseumpre-
sencestoodat33,2% ofthepopulationtested.
Atendanceratestaketheirmaximumvaluesinthe
youngestgroups,itdeclineswithage,andincrease
proportionalywithlevelofeducation.(MECD,2016.
P.32)Althisdatashowstheimportanceofteaching
aboutheritageascontentintheschoolstokeepitin
goodconditionsandteachthechildrentoappreciate
itsvalue.Therefore,inSpain,thedevelopmentofart
appreciationisveryimportanttounderstandculture,
history,enjoytheartworksandlearnnewsignificances.
2.1.1.PresenceofArtEducationinSpanishLaws.
JapaneseandSpanishlawarequitediferentin
referencewithArts.
TheSpanishNationallawforeducationcaled
LOEwaspublishedon2006.Thislawwasreviewed
on2013toimproveitsquality,creatingacombination
ofthepreviouslawandthenewdocumentknownas
LOMCE.Bothcomplementarylawsareinvolvedal
thecountry.Thebasisofthecourseofstudiesarealso
predesignedbythegovernment.Thisdocumentis
caledCurr・culob・sicoandthereisanindependent
versionforkindergartenandanotherspecificforele-
mentarygrades.Thisdocumentsexclusivelycontain
thebasicguidelinestoregulatetheteaching-learning
processofalthecountry.But,touseitatschools,it
mustbecombinedwiththecourseofstudiesdesigned
bythecorespondentprovince.Also,eachschoolhas
thepedagogicalandorganizationalautonomytode-
velopandcompletethecourseofstudiesbyadapting
ittothechildren・scharacteristicsandrealities.
2.1.1.1.Kindergarten.(Notcompulsoryeduca-
tionforsecondstageofearlychildhood.
3to6yearsold)
Thecourseofstudiesforkindergartenwas
namedORDENECI/3960/2007(BOE,2008)isbased
intheREALDECRETO1630/2006(BOE,2007),
wheretheminimumteachingsofearlychildhoodedu-
cationwereset.Forexample,intheautonomous
provinceofMadrid,thecomplementarycourseof
studiesistheDECRETO17/2008(BOCM,2008).
Also,eachkindergartenhasitsownpedagogicalpro-
posaldevelopingandimprovingtheoficialdocu-
mentsinbehalfoftheirpupils.
TheSpanishcourseofstudiesofkindergarten
understandstheconceptofArtasalanguage.The
teachingsinkindergartenareeducationalandglobal,
thatmeansthateveryareaisinterconnected.Itin-
cludes3areasnamely:Self-knowledgeandone・sper-
sonalautonomy;Knowledgeoftheenvironment
(socialandnatural);andLanguages:communication
andrepresentation.
Theareaoflanguages,inSpanishkindergarten
stage,wherearteducationisplaced,comprehendthe
developmentofskilsrelatedtosendingandreceiving
messagesby itsunderstanding and production.
(BOCM,2008.p.13)Itiswritentheneedofinitiate
thechildreninthecomprehensionofaudiovisualme-
ssagesanditsuses.Theartisticeducationcompiles
musicalandvisualarts.IntheArtandCraftsside,it
hasaneducationalmeaningbymanipulationofmate-
rials,textures,objectsandtools,andtheapproaching
toartworkstodeveloptheaestheticalsenseofappre-
ciationasavehicleofbuildtheirownaestheticcrite-
ria.
Theweeklyschedulebysubjectsappearsasan
exclusivedesignfor5yearsoldgradeasminimum
teachings.Languagesareapracticeissetfor9hours
intotal,betweenofwhich,arteducationismandatory,
butkeepinginmindthatatleastadailysessionmust
befortheapproachtowritingandreadingskils,one
weeklysessionisdedicatedtomusicaleducationand
onehourandahalfperweek,intwosessions,mustbe
scheduledforthelearningofafirstforeignlanguage.
(BOCM,2008.p.15)Arteducationisnotpro-
grammedintheminimumteachingsof5yearsoldpu-
pilsascompulsoryteaching,butitisseenasan
intrinsicwayofcommunicationofthechildrenofthis
stage.Alsotheremaininghourscanbetakenfor
teachingthecontentsaboutartexpressionandappre-
ciationthatmaybetaughtaswriteninthecourseof
studies.
―22―
2.1.1.2.1stand2ndgradeofelementaryschool.
Thecourseofstudiesforelementaryschoolis
caledREALDECRETO126/2014(BOE,2014).As
inthecaseofthekindergarten,thisdocumentmatches
withtheprovincialone.InthecaseofMadridthe
courseofstudiesistheDECRETO89/2014(BOCM,
2014),whichalsoiscomplementarywiththeORDEN
3814/2014(BOCM,2015)wheretheweeklyschedule
isheld.
ArtisticEducationareaintheSpanishcourseof
studiescomprisesvariousformsofexpressionand
representationbutalsohighlightstheimportanceof
aestheticappreciation.Itisunderstoodasaneedfor
theconstructionofculturalandindividualidentitiesin
aworldsuroundedbyanonstopofaestheticrefe-
rences.AtArtEducationclass,thechildlearnstoex-
pressandcommunicatevariousaspectsoftheirinner
worldandouterrealitythroughthislanguage.Hence,
SpanishArtEducationmethodologyiseminently
practical,itprovidestothepupilstoolsandtechniques
forexpression,butalsofacilitateskeysfordeveloping
theiraestheticsense.(BOCM,2014.p.67)Thesub-
jectofArtandCraftsdevelopsinthechildrenartistic
sensitivityandtheabilityofexpressionbyexpressive
practice,butalso,throughwideningtheknowledgeof
culturalreferenceslinkedtothehistoryofthearts.
Therefore,itisemphasizedinthetexttheimportance
ofatendingculturalactivities,including,among
others,museumsandexhibitions.(BOCM,2014.p.
67-68)
Itismandatorytoimpart,atleast,1,5weekly
hoursofArtEducationinelementaryeducation.Even
so,theORDEN3814/2014(BOCM,2015.p.59),in
benefitoftheneweducationallaw,claimsthepossi-
bilityofsuppressingtheteachingsofArtEducationby
thelearningofasecondforeignlanguageasanop-
tionalmode.Anyway,schoolscanincreasethattime
ifitdoesn・tmodifiestheminimumscheduleofother
subjects.Eachschoolhas5weeklyhoursforfreedis-
posalinbehalfofitspedagogicalproposalthatcanbe
usedforteachartsoranypracticerelatedwithit.
AestheticAppreciationtoolsarehighlypresentat
theSpanishCourseofStudiesacontentincludeinthe
teachingsofArtisticExpression.(BOCM,2014.p.
70)AlknowledgeaboutAestheticArtEducation,
alsocaledVisualArt,iscommontoeachgradeofthe
elementaryeducationstageandisindivisible.Bythe
analysisofthecontentssetattheSpanishcuriculum,
thepilarsofSpanishArtEducationaresubdividedin
threeinterdependentgroupsasfolows:
a)VisualEducation.
● Classifytypesofimages
● UseICTforthesearch,creationanddifusion
ofimages.
b)ArtisticExpression.
● Useofthebasicelementsofdrawing.Color.
● Drawingandpainting.Techniquesandmate-
rials.Analogicalanddigitalcreation.
● Creationinvolume.(three-dimensional)
● Spanishartisticheritage.GreatestSpanish
painters.MuseumsandExhibitions.
c)Geometricaldrawing.
Therefore,AestheticAppreciationisconcluded
asanecessarypilarfordevelopingindividualsduring
theircompulsorystageoflearning.Itis,infact,anin-
dividualsubjectwhichincludesinitscontentsthe
learningaboutSpanishartisticheritage,thegreatest
Spanishpaintersandspecificalyaboutmuseumsand
exhibitions.Itsgeneralaimistoknowthemostsig-
nificantartisticexpressionsthatarepartoftheartistic
andculturalheritage,acquiringatitudesofrespect
andappreciation(value)ofthisheritage.Forthe
assessmentoftheabilityofAestheticAppreciation,
teachersmustevaluatethesubject,initsappreciation
field,bycheckingifeachchildhasacquiredthe
knowledgesetbythisthreeitems:Torecognize,
respectandvaluethemostimportantmanifestations
oftheSpanishCulturalHeritage;Toenjoyandappre-
ciatethepossibilitiesoferedbymuseumsforlearning
abouttheartworksinexhibition;Toknowaboutsome
professionsrelatedtotheartisticfields,getinginter-
estedintheworkofartistsandcraftsmenandenjoyas
publicoftheirproductions.(BOCM,2014.p.69-70)
Thisevaluationitemscouldn・tbevaluedifthevisitto
museumsandheritagewerenotincludedasschoolac-
tivities.
2.1.1.3.ModelofAestheticAppreciationlearn-
ing process through Project-Based
Methodology.
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ThisproposalwasinspiredbyaProject-based
methodology,basedonArt,practicedinkindergartens
inSpain.Thistypeofscholarmethodfocusesonim-
provingofthe8KeyCompetencesforlifelonglearn-
ingsetbytheEuropeanParliament(EUROPA,2016),
andthecontentsandaimsproposedinthecuriculum
ofthestageusingArt,inthecaseoftheexamplewe
assistedto.ItshouldbenotedthatinSpain,aswe
shalseeintheanalysisoftheirCourseofStudies,the
kindergartenhasaformative/educationalcharacter,
howeverthroughplayasaxisofdevelopment.
Themodelprototypewasheldinthekindergar-
tenatachedtotheCEIP.Aldebar・n1 inthecityof
TresCantos,Madrid,Spain.Aclassof21childrenof
4yearsoldandtheirteacherwereexaminedbythere-
searcherasparticipantintheprocessofathree-month
project-basedmethodologyintheintroductiontothe
artworksandbiographyoftheSpanishpainterJoaquin
Sorola.(PASTOR,S.&SUMI,A.,2015)
Project-based learning isa student-centered
teachingmethodologybasedonactivitieswhichen-
gagestheknowledgeandskilstotheinterestsofthe
children.(MERGENDOLLER,2006)Thestudentsse-
lect,plan,investigateandcreatesomeproductions
duringalongperiodoftime,dependingontheirstage
ofdevelopment.Thismethodologychalengeschil-
drentoresolveatask/chalenge,theyareself-motivated
toreach,whileimprovingproblem-solvingandthink-
ingskils.(Berends,Boersma&Weggemann,2003;
Scarborough,Bresnen,Edelmann,Laurent,Newel&
Swann,2004;Tsang,1997inHOLM,M.2011).The
roleoftheteacherisbeingaguideofthelearning
・servingasfacilitators,providingscafolding,gui-
dance and strategic instruction asthe process
unfolds・.(HOLM,M.2011)
2.2.AestheticAppreciationinJapaneseArt
Education.
2.2.1.JapaneseEducationalLaws.
TheJapaneseAestheticAppreciation,aswelas
otherspecifictermsofthediferentsubjects,donot
appearingintheNationalEducationalLaw.Although,
eachsubjecthasitsownCourseofStudies.
AsaresultofthefactofJapaneseandSpanish
kindergartenareverydiferent,wefocusedthe
researchinaimsandcontentssetatthegeneralCourse
ofStudiesforKindergarten(designedforchildrenbe-
tween3-6yearsold)andthespecificCourseof
StudiesofArtandHandicraftssubjectforElementary
Education(6-12yearsold).Anyway,getingdeeperin
thestudy,weobservedthatkindergartenobjectivesof
bothcountries,evenfocusedindiferentpointswhen
writen,don・tdifersomuchintheircontents.
a)JapaneseCourseofStudiesforKindergarten.
Guidelinesortextbooksforkindergartenteach-
ingdidacticsofArtEducation,beyondtheCourseof
StudiesarenotbeingusedhomogeneouslyinJapan.
Eachkindergartenfolowstheirownmethodologyand
theory.Therefore,wehaveselectedtwodiferent
stagesoftheJapaneseeducationallevelsuchas,kin-
dergartenandelementaryeducationlowergrades,be-
causethecorespondencesbetweenfirstandsecond
gradeofElementaryEducationinJapanandthe
Spanishcuriculum forthesecondstageofearly
childhoodarehigher.Despiteofthisfact,weadapted
theactivitiescaringabouttheindividualdevelopment
ofeachchildrenaccordtoindividualrhythms.
Thecuriculumisdesignedforaminimumof4
dailyhoursin39weeks.Thecontentsaredividedin
5areasrelatedtochildrendevelopment:
● Health(physicalandmental)
● Humanrelationships(betweenthechildand
others)
● Environment(andthechildrenrelationship
withit)
● Language(processoflanguageacquisition)
● Expression(feelingsandexpression)
b)JapaneseCourseofStudiesofArtandHandicrafts.
TheJapaneseCourseofstudiesoficialyrelease
theguidelinesforteachersateachsubject.Itissetby
theMinistryofEducation,Culture,Sports,Science
andTechnologyofJapan(MEXT)itisrevisedevery
10yearsbasedontheeducationalprinciplesofthe
EducationalLaw.
TheCourseofStudiesofArtandHandicraftbe-
ginstobesetinprimaryeducation,inthechapter7of
itscuriculafortheImprovementofAcademic
Abilities.
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TheJapaneseCourseofstudiesdividestheedu-
cationalstagesin3.1stand2ndgrade,3rdand4thgrade
and5thand6thgrade.Thisdocumentisfocusedonthe
lowergrades,butthefolowingobjectivesareseton
althecuricula.Theknowledgeisdividedintwo:
ExpressionandAppreciation.Theblockofexpression
isalsosubdividedin4pointsofviewofthedevelop-
mentofexpression:Painting,tridimensionalcreation
orvolume,craftsandplayful-creation(ZoukeiAsobi).
Theoveralobjectivesaretofeelthejoyofcreate
byplaying,enjoythediferentcreativetechniquesand
develop the aesthetic sensitivity.Anyway,the
Appreciationdevelopmentisonlyreferedtothekind,
positivelooktothefriend・screations,butitdoesn・t
impliestheappreciationofartworksoranycritical
thinking.
c)JapaneseArtandHandicrafttextbooksfor
lowergradesofelementaryeducation.
Therearenottextbooksforkindergartenin
Japan,andthissubjectisnotmentionedatthecourse
ofStudies,thereforestudytheimportanceofAesthetic
AppreciationinJapaneseEducationalSystem isto
focusinlowgradesofelementarycourseofstudies
andArtandCraftstextbooks.
TherearesomediferenceswiththeSpanishtext-
books.InSpain,thetextbooksareusualyilustrated
byadults,withfamousartworksasinspireroftheac-
tivities,orasworkbookswherechildrenhavetofol-
lowtheadultexamplesforcopyorcontinueadraw
beganforsomeonewithadiferentstageofdevelop-
ment.Therearemorethan30textbook'spublishers
andalsotheyprovidemorethanoneoferintext-
booksforthesamegrades.Afterobservingthe
Spanishtextbooks,theappreciationactivitiesseemsto
primeintheSpanishmethodologyovertheself-
expressionskils.
Japanesetextbooksarefiledbychildren-made
creationsinthesamestageofdevelopment.Alsothe
materialsproposedarebeingstudiedcarefulybya
material・sresearch.Japanesetextbooksqualityand
quantityissupervisedbytheMEXT.Therefore,to
maintainthestandards,inJapan,therearejusttwo
textbookspublishers:Nichibun(MIZUSHIMA,etal.
2014a&b)andKairyudo(SASAKI,etal.2014a&b).
Bothcompaniesareworkingincolaborationwiththe
government.Henceeveryactivityhasanarowrela-
tionshipwiththevaluesofJapaneseCourseofStudies
forArtandHandicrafts.Thecomparisonbetweenex-
pressionactivitiesandappreciationonesisadverseto
thelastone.Forexample,thefirsttimethatNichibun
introducedanactivitywithanartist-madeartworkto
beappreciatedisin5thgrade.
3.JapaneseCourseofStudiesofArtand
Handicraftssubjectandtheadaptationof
aSpanishmethodologytotheJapanese
curricula.
Thespecificobjectivesandcontentsinthe
JapaneseCourseofStudiesforArtandHandicraftsin
elementaryschoolaredividedbygrades.Inthiscase,
itconnectsthelowergrades,andspecialythefirst
onewiththekindergartencuricula.That・sthereason
whythisresearchtooktheprimaryschoolCourseof
Studiesasreferenceinakindergartenenvironment,
becauseintheCourseofStudiesofkindergartenthe
appreciationisnotconsideredasanindividuallearn-
ing.HoweverthefirstaimoftheExpressionareaisto
developasenseofbeauty,andthecontentsofthearea
fostertorecognizethebeautyandtheemotionsthat
thingscantransmitandwhichcanbeconnectedtoen-
courageaestheticappreciation.Thecuriculaofkin-
dergartenatachestheappreciationtothechildren・s
environmentfocusingit,onlyinthecontactwithna-
ture.Inthecaseofelementaryschool,theCourseof
Studiessuggestsarelationshipbetweenartmuseums
andSchoolsbasedontherealitiesofeachindividual
context.Andalso,introducestheimportanceofstand
artworksintheschoolasgaleriesofappreciationin
children・sordinarylife
Thecontentsaredividedinthreeblocks:a)
Expression;b)Appreciation;andCommonMaters:
skilsacquiredbyinterconnectingtheknowledgebe-
tweenexpressionandappreciation.
BeginningfromthecommonmatersofJapanese
CouseodStudies,thecontentsareunderstandowns
eachindividualsensoryperception,andbecapableof
visualizefigurativeimagesthroughlookingatcolors
andshapes.Themeansofappreciationarerelated
withthechildren・senvironmentartworks.Noticing
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thequalitiesoftheproducts,enjoyinglookingatit,
andcommunicatetheirfeelingsaboutitwhilelisten-
ingtotheirfriend・spointsofview.(MEXT,Section
7ArtandHandicraft.Pp.2)
Althiscontentsandaimsweretheoriginofthe
PBLactivityattheJapanesekindergarten.Basedon
theJapanesecuriculaandthetightnessoftheprevious
schoolplan,theSpanishmodelmethodologyset
duringthreemonthsinsmalportionsoftime,wasre-
designedfor4longsessionsinthreeweeksina
JapaneseKindergarten.Butrespectingtheimportance
ofbeingfamiliarwiththeartist,havingamotivation
forlearnabouthim,andfindingtheidentitiesshared
withtheartistforunderstandtheartworkssurounding
theschoolenvironmentthroughthechildren・sunder-
standingandbeingaguideandafacilitatorasteacher.
3.1.JapaneseArtandHandicraftsTextbooks.
Wecanseeaninterestindevelopinginchildren
aninterestinJapaneseheritageandcraftsmanship,by
lookingatthespecialpagesinthetextbooks,butnot
intheactivities.Therearetwotextbookscreatedin
colaborationwiththeJapanesegovernmentandno
more.ThecompanyNichibundividestheactivitiesin
5types:a)todoZoukeiAsobi.AsEbina,A.(2012)
wrote・Zoukei-Asobiisanactivitythatcombinesboth
artandplay,andthushasthecapacitytoarousein-
terestinmostchildrenincorrespondencewiththeir
stageofgrowth.・Akindofactivitygenuinefrom
Japanweretheobjectiveisenjoythroughtheexperi-
mentationwithmaterialstofindoutnewusesandap-
plicationsbasedintheintrinsicinterestofchildren
dependontheirstageofdevelopment.b)Representa-
tionthroughdrawings.c)Tridimensionalrepresenta-
tion.d)Representationbycrafts.e)Appreciation.Ina
casewherethebookhas22activitiesthemediaof
themshouldbe4,thereforein6yearsitwouldbe24
whiletherealityisbeingdiferent.From121activities
intotal,inthe6yearsofcompulsoryElementary
Education,therearejust9activitiesdesignedforaes-
theticappreciation,oneortwoperbook.Thatmakes
justa7,4%ofthetotalofproposeactivities.
Butineveryactivitythereare4itemsforevalua-
tionandoneofthemisaboutlookandfeel.Evenifis
centeredintheownandfriend・screations,isabegin-
ningfortraineetheCriticaleyewiththehandicapof
beingcompulsorilypositiveintheirjudgesforsuc-
ceedinthesubject.Thatmeansthatchildrencan・tbe
freeexpressingtheirfeelingsaboutanartworkbe-
causethecreatorisinfrontofthem,andinthiscase,
theimportantlessonisnottohurtotherfeelings.
Anywayisinterestingforthepointofviewofteach-
ingtobeconstructiveandpositivewhilecriticizing
andappreciatingArt.
Nichibunexaltstheappreciationofotherstudent・s
creations.Ineachbooktherearespecialpages
showingotherchildrenandartistartworks,natural
elements,materialsandtools,ilustratedbooks,tradi-
tionalcraftsandfestivals,performances,design,types
ofarchitecture,visittothemuseums,Japanesetech-
nology,and,inhigheryears,artistandartworks
profiles.
Wefindartist・sartworksrepresentedinthistext-
booksontheshapeofactivitiesinits5thgrade.For
thefirsttimethereisaproposalforGoingtothe
Museum,whilethispossibilityappearsintheCourse
ofStudiesrelatedtoalthegrades,exhibitartworksat
theschoolasdecorationsandusinganart-card-game.
Therearealsopagesofthebookrelatedtoaes-
theticappreciationfrom1stgrade,buttherearenot
activities.ThesectionsofAestheticAppreciationpro-
posedatthetextbookare:
1.Tanoshina,omoshiroina:Funandinteresting.
2.Kyoukashonobijutsukan.Tanoshikatachiyairo
nosekai:Thetextbookmuseum.Theworldoffun
shapesandcolors.
3.Zoukeinomori.Mite,kanjite,kangaeru:Thecrea-
tionforest.Look,feelandthink.
Theotherauthorizedcompanyoftextbook・sde-
signisKairyudo.Thiscompanyalsodividesthe
activitiesoftextbooksbythesame5kindofskil
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Table1:Activitiesofexpressionandappreciationin
JapanesetextbookspublishedbyNichibun.
Activity
Grade
1st 2nd 3rd 4th 5th 6th
Expression
(Fromatod)
21 20 20 19 16 16
Appreciation(e) 1 2 1 1 2 2
Total 22 22 21 20 18 18
%approx., 4,5 9 5 5 11 11
developmentstopromoteinchildren.Inthiscompany
thespecialpagesarerelateddirectlywiththecontents
folowingthesamepaternineachbook,threepartsof
appreciationoffive.Fromthefirstpageofthefirst
gradetextbookchildrencanseepicturesoforiginal
artworksmadebyfamousartists.Thesecondproposal
ofappreciationistheintroductionofacontemporary
artistprofile,itsartworksandtherelationshipofit
withchildrenbyshowingchildren・screationsbasedin
similartechnics.Andthethirdoneseemstoberelated
withthebenefitsofcolaborationinartcreationfor
thecommunityandwhattodooutoftheclassroom.
Inthisthirdpartcaled・everybody・sgalery・wecan
seeinfirstgradetextbookchildren・scolaborativeart-
worksexhibitedatthestreets,panelsatculturalfesti-
vals,creationswiththeenvironmentalnatureor
individualreinterpretationsoftraditionaldecorations.
Thesecondgradebookownschildren・scolaborative
plasticartworksatexhibitions.The3rdgradebook
showsartworkshopsatmuseumsandculturalfesti-
vals.Thosefestivalsarealsoanexcuseforgoingout
theclassandmaketraditionaldecorationsandgames
relatedwithcreatetheirowntoys.4thgradetextbook
showsthepowerofchildcommunicationthrougharts
bythedesignofabusexteriordecoration,usingold
furnituretocreateartandonemoretimelearnabout
traditionaltechnics.In5thgradeartisshownasapa-
cificwayofexpressingfeelingsandchalengeby
workingtogetherwiththesameaim.Wecanseethe
beautyofindividualityandoriginalityinexpression
throughhandmadecrafts.6thgradeartworksarebig
creationsinsideandoutofschoolbydecoratingun-
usualplaceswiththepowerofthegroup.Finalythe
backofthetextbookdisplaysaestheticpointsofview
ofeverydayobjectsandexaltsthebeautyofhuman
creationsandnature.
InKairyudotextbooks,onlytakinginaccountthe
activities,withoutspecialpages,asdonebefore,there
are120proposals.Ofthose,just6,5arerelatedwith
theobjectiveofdeveloptheartisticappreciation.Also
therearesomeAestheticAppreciationproposalsbe-
yondthetraditionalactivities:
1.Chisanabijutsukan:LitleMuseum.
2.Yumewokatachini:Theshapeofadream.
3.Minnanogareri:Everyone・sgalery.
In1stand2ndgradesthereareanyspecificactivi-
tiesexclusiveforthissubject,whilenexttextbooksof
elementaryeducationofthisbrandjustpropose1ap-
preciation-basedactivityperacademicyear.At1st
grade3activitiesaresharedwithothercontents,asin
secondyear2aretoo.Thereforeiftheactivitiesare
dividingtheirobjectivesin0・5,thepercentageof
appreciationactivitiesinthetotalofactivitiesisjusta
5,41%．
TheaestheticAppreciationleveloftheartworks
showedinthebookisverydiferenttotheSpanish
ones,becausealmostaltheexamplesarechildren-
made.Therefore,childrencancomparepositively
theircreationswiththoseshowedatthebookforthe
samedevelopgrowth.Also,theyshowdiferentpro-
ductionsofthesameactivity,sothechildrendon・t
copytheexamplesbutgetinspiredbyit.
4.Goingtothemuseumwithchildren
Theteachingplandesignedforthisresearchwas
inspiredbytheProject-basedteachingmethodology
modelexperiencedinthepublicschoolAldebaran
fromthecityofTresCantos,intheNorthofMadrid
province.
Theprototypeprojecthadthreebasicsteps,as
recommendedbyInmaculadadelRosal,inhercon-
ference ・Realmuseumsin the virtualworld・,
celebratedattheAutonomousUniversityofMadridin
2012.Herproposalmodelisadaptabletoalthestages
ofbasiceducationbyhavingcorespondencewith
childrendevelopment.Inthecaseofkindergartenwe
researched,thedatacompilationdependednotonlyby
thechildrenbutwiththeteachersasassistanceand
guide.Themodelworksasfolows:
Basedonanartistrelatedwiththeenvironment
ofthechildren,whoprovokesintrinsicmotivationto
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Table2:Activitiesofexpressionandappreciationin
JapanesetextbookspublishedbyKairyudo.
Activity
Grade
1st 2nd 3rd 4th 5th 6th
Expression
(Fromatod)
23 22 21 16 17 17
Appreciation(e) 1,5 1 1 1 1 1
Total 23 22 22 17 18 18
%approx., 6,5 4,5 4,5 6 5,5 5,5
themfromhis/herlife,artworksorthemes.
Step1:BeforegoingtotheMuseum.
Thisstepisanapproachtothepiecesexhibitedat
themuseum.Andtotheepochandthespacesrepre-
sentedintheartworks.
Thisstepissubdividedinthefolowingstages:
● MotivationExperience
● Checkpreviousknowledgeaboutthetheme
● Complementaryactivities
● Sharinginformation
Step2:VisittotheMuseum.
Theitineraryshouldbeplannedbytheteacheron
behalfofthedesirablecontent.Itcouldbeageneral
guidedvisit,amonographiconasinglesubject,adis-
coveringvisitusingthedidacticsguideproposedby
themuseumordesignedbytheteacher.Inthisstage
theteachershouldprovideactivitiestoenjoytheap-
preciationatthemuseum.Andasafeplaceofself-
expressionforsharingthedatarecoveryofeachchild
inthebiggroup.
Thisstageincludes:
● Remembertherules
● Encounterwiththeartworksandchat
● Activityatthemuseum(Notcompulsory)
● Leisureactivity
Step3:Aftervisitingtheoriginalartworks.
ForInmaculadadelRosal(2012),thevisit
couldn・tbecompletewithoutacontinuouslearning
afterhavingvisitedthemuseum.Hereresidesthein-
novationofhermodel.Thisstepisnecessarytoset
theknowledgeandconsolidatetherelationshipof
communicationbetweentheoriginalartwork,the
artistandthechildemergedatthemuseum.Thisstep
isasummaryandanactivityreportwherereviewand
widensthepreviousknowledgeandcolecteddata.
Thatcouldbedonebythefolowingactivities
observedintheSorolaProject:
● Memorabiliacolection
● Complementaryactivities
● Chatabouttheexperience
● Assessmentofacquiredknowledge
● Endoftheprojectandportfolioensemble
Alsoforthisthirdstep,DelRosaldisplayed
complextasksconductedforhighergrades.Ascriti-
cizetheartworksandthethemeoftheMuseum,criti-
calanalysisoftheartworksfromtheaestheticand
historicalartisticpointofviewandthepossibilityof
visitotherspaceswithsimilartopics.However,this
lastactivitiesneedateacherwithaformationinArt
History.
Forthisthreestepsisnotnecessary,forthe
teachersorthestudents,anydeeporspecialized
knowledgeaboutart,butwilingtolearnabouttheartist,
themselvesandtheirenvironment,sinceitisapro-
gramtobuildknowledgetogether.Withthissimple
programofthreesteps,theteachercandesignasuc-
cessfulvisittothemuseumbyadaptingthepossibili-
tiesoftheirpupilsineachstagefromkindergarten.As
welastheAldebar・nschooldidinSorola・sprogram.
Theschoolisaparticipativemicro-societyfor
childrentoapproachtothesocialenvironment.And
theschoolmustcreatesecuresocialmeetingspaces
designedsothatchildrencangradualyimmerse
themselvesintheworldaroundthem.
Weliveintheageofcommunication,wherechil-
drenareexposedtonumerousvisualstimuli.Toddlers
donothaveaculturalbackgroundbeyondthatwhat
theylearneverydayfromtheirfamiliesandscholar
relationships.Thisbackgrounddependsontheculture
inwhicheachchildisgetingrise,growinganddeve-
loping.Thestudyoftheworksofartintheenviron-
mentisoneofthekeystounderstandingone・sculture,
history,respectthehuman-madeenvironmentandget
now knowledge.InthearticlebasedonSorola・s
StudyCase,weclaimthatWorksofartcanbecritical
orservingasafunctionofexaltation.Thedecodingof
imagesdevelopsthecognitiveknowledgeofchildren,
makingtheirownformsofculturalheritagethrough
theprocessoflearninginthecompetenceoflan-
guagesand understanding oftheenvironment・
(Pastor&Sumi,2015).ThetheoryofPiaget,asseen
inTejadain2009,saidthatinordertolearnsome-
thingitisnecessarytodestroysomecognitive
schemestocreatenewones.Andgoingtothemu-
seum andmeetingtheartworkitselfproducesa
diferentcognitive learning than using another
mediumofvisualrepresentation.Theexchangethat
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occursfacingtherealityofanartworkimplies
reasoningandacognitiveconnection.Inaddition,the
factofperformingtheactivityinasocialspacewith
thecharacteristicsofamuseum requiresanextra-
learningforthedevelopmentofthesocialcompetenceof
thechild.AccordingtoTejada,letthechildrengoto
themuseumtogenerateasenseofownershipand
responsibilityintheimportanceofheritagemaintenance.
Howeverthisprocessneedstheguidanceandbe
supportedbyteachersordidacticsprofessionals.
RudolfArnheim(1993:32-33)wroteinhisbook
ThoughtsonArtEducationthat・theactionofseeing
impliesthinking.・Toseeistoconsiderasacognitive
processofdecodingthesensorialperceptionthrough
theabstractionofthesymbolforfindoutaninterpre-
tationrelatedtotheownexperience.Fromgeneral
essentialcomponentschildrencanidentifythecharac-
teristicsofavisualrepresentation.Perceptionalows
humanstoclassifyanddiferentiateevenbetween
characteristicspreviouslyuntagged.(Arnheim,1993:
17)Forexample,amanandawomanarereconog-
nizableaswelaswearingtrousersorskirts.Isinthe
perspicacityanalysiswhereresidestheabilityof
understandthemeaningsdeeperthanwidegeneralities
tounderstandthespecificstructures.Itispossible
becausethevisionisboundtothementalresources
suchasmemoryandconceptformation.(Arnheim,
1993:30)
Goingtothemuseumwithchildren,asanyother
visitorexcursionwithscholars,hasadvantagesand
disadvantages.Noneisaneasytask.TheSoVApro-
fessorandcuratorofeducationforthePalmer
Museum ofArtofPennsylvania,DanaKletchka
(2016)highlightedthesimilitudesbetweenchurches,
museumsandlibrariesasoneoftheconsofgoingto
themuseum.Althisthreetypesofbuildingsareasso-
ciatedtobequietplaces,wherebeingboredandsuspi-
cioustotrytoalienatepeoplewiththeirteachings.
Shealsounderlinedthebigproblemsaschoolhasto
dealwithtotakethepupilstothemuseum.Notjust
becauseofthe scheduletightnessforteachingthe
contentsproposedinthecourseofstudiesontime,but
alsobecauseofthemeansoftransportation,theti-
ckets,thefees,andthefearofmanyteacherstointro-
duce,tochildrenagedbetween0to6,intoareal
socialexperience.NickGray(2005)wasamuseum
haterforthesamereasonsbesidesthe・galeryfatigue・
syndrome,untilherealizedthattheeverlastingbeauty
ofartworkscancommunicatewiththeviewerbeyond
time.Hefoundout,thatstory-telingandstartingwith
passiontomotivatethemuseumvisitorwhenshowing
anartpiece,makesthetouranadventure.Asamater
offact,Graycreatedhisowncompanyofmuseum
toursbasedinthreepremises:guide,gamesandgos-
sip.Herisestheimportanceofplayingatthemu-
seumsandtalkingaboutwhatisaftertheoficialstory
ofanyartpieceusingthewordgossiptodescribethe
interestingfactsforthevisitor.Ifweextrapolatethis
thinkingtoourscholarexcursion,wenoticedtheim-
portanceofbeingmotivatedbeforegoingtothemu-
seum(step1).Aswelashavingaplayfulyactive
visittopaybeteratentiontotheartworks(step2).
Andfinalysearchinterestingincidents,factsoreven
gossipsrelatedwiththeartworks,theartistorits
epochforfindingoutnewcontentstocheckandlearn
aboutafterthevisit(step3).
Nowadaysthegeneralpubliccanhaveaccess
toartworkseasilybytheinternetthankstohuge
companies・proposals.Forinstance,theCultural
InstituteofGoogleofersGoogleArtProjectwhere
scansoftheprincipalmuseum・spiecesarereadytobe
discovered,observed,analyzedandsharedbetween
individuals.WithGoogleArtProjectthedemocratiza-
tionofartbecomesafact.Today,778museumsofthe
worldareparticipating,amongthemwecanfindThe
MetropolitanMuseumofArt(MET)ofNewYork
City,UnitedStatesofAmerica(showing194pieces
of44artist);TheTateBritainofLondon,United
Kingdom(sharing271artworksof108artists);59
Spanishmuseumsand50Japaneseartcolections.
Havingthistools,goingtomuseum seemstobe
unnecessaryforappreciateart.Thisapplicationsare
indeedagreatopportunitytoapproachtoartworks,
unfortunatelyitisjustahalfwaytoappreciation.In
wordsofDavidFranklin(2011)thereasonwhygoing
tomuseumsstilmaterinthesocietyofknowledgeis
because:
・Onlythemuseumcanpeopletrulyengagewith
art.・(Eventhepicturesaretridimensionaland
thatcannotbeappreciatebythecomputer)
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・Onlythemuseumcanartengagewithart.・
・Onlyamuseumcanprovideaphysicalspace
forrefection,appreciationandconversation.・
・Authenticitymaters.・
Goingtoanexhibitionorabrandshopandfind-
ingareplicainsteadtheauthenticartworkorproduct
doesnotcauseagoodfeeling.Thatistheimportance
oftheauthenticity.Theoriginalproductsanditshis-
torymaters.Actualythatiswhatmakesthesome-
thingexceptional.Everyartworkatthemuseumhasa
relationshipwithitscontext,theauthor,theownexpe-
rienceoftheartistanditalsocreatesarelationship
withthevisitor.Franklin(2011)assertedthatArtmust
beexperienced.Artreproductionis,infact,anewvo-
cabulary,however,itcannotgainthisunbeatableinti-
mateconnection.
AsEisner(1997:1)said・artisticlearningand
aestheticexperienceareamongthemostsophisticated
aspectsofhumanactionandfeeling.・
5.Methodologyoftheresearch
Theparticipantswere38preschoolersofthe5
yearsoldclassroomattheKindergartenatachedto
theUniversityofToyama,Japan.During5sessionsof
diferentlengths.
ThecityofToyamaisthecapitalofthehomo-
nymprefecture.TotheNorthitfacesToyamabay,to
theSouthbeautifulforest,tothewestbeautifulhils
andintheEasttheTateyamaMountainRange,also
knownastheJapaneseAlps.Themainindustryis
medicinefromoldtimestoourdays.2
Themodelprototypewasbasedinagroupof4
yearsoldchildrenina3monthslengthproject.Cause
ofthecharacteristicsoftheJapanesekindergarten
methodologythelengthcannotexceedof5days.
Thereforethecomplexitywashighersoweselecteda
groupofchildrenof5yearsoldtoadaptthelevelto
theircognitivedevelopment.Itcanbecheckedat
PASTOR&SUMI,2015.
5.1.Designingtheproject:FromSpanishSorola
ProjecttoTakamuraProjectinJapan.
InSpain,nationofartists,togotoamuseumat
weekdaymorningsmeanstoseewavesofkindergar-
ten,elementaryandhighschoolstudentsonthehals,
withtheirteachers.Thissituationseemsnottobeas
curentinJapan,andmanyofmyuniversitycol-
leagueshadneverbeforevisitedanartmuseum
before,evenwiththeschool.
Weliveinavisualworld.Infact,asteachersare
consciousofit,trytodrawinformationtochildrenvia
multimediaformats.Butthispracticealoneisinsufi-
cient.Whilelearningone・sownculture,itisindispen-
sableforchildrentoknowtheirowncloserenvironment.
Onewaytoreachthatgoalisthroughlookingatartis-
ticrepresentationsofotherperiodsandcontextsinthe
samecloserenvironment.Childrenarecapabletoun-
derstandtheworldaroundthembyknowingoriginal
artworks.Onthatpathchildrencanfeelculturaly
identified,withothersandenvironment,bytheexclu-
sivehumanabilityofaestheticsense.
Foralthesereasons,wethoughtontheneedto
introducethisartisticproject,appliedinthesecond
levelofSpanishkindergarten(3to6yearsold),in
Spain,asameansofanalysisofgoodpracticesfor
theirpossibleinclusioninJapaneseeducationalsys-
tem.
6.GyujinTakamuraArtProject.
GyujinTakamuraArtProjectwasdividedinthe
same3phases,asSorolaArtProjectalsowas.With
this3-step-process,childrenhadenoughtimetolearn
somebasicdataabouttheartist・slife.Theycouldun-
derstandandknow4artworkssetatthemuseumin
themomentoftheexcursion.Andhavetheexperience
ofself-expressthemselvescreatingtheirownartworks
basedontechniques,colorsandthemesusedbythe
artistthattheylearntbythestudyofhiscreations.Al
ofthis,justbeforegoingtothemuseumforthefirst
time.Thatpreparation,andalso,theunderstandingof
socialrulesatmuseum,madethevisitsuccessful.
Aftercomingbackfromthemuseum,theArtProject
cannotenduntilchildrensharetheirfeelingsandnew
acquiredknowledgewiththebiggroupfortheexperi-
enceenrichment.
Asteachers,theobjectiveistoletthechildren
learnbyplaying,expressingthemselves,sharingques-
tionsandanswers.Infact,topromoteanencounter
withart,capableofprovokeanintimatecommunica-
tionbetweentheartwork,thechildandtheother
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viewers.Aswelascreateagoodexperienceintheir
firsttimetogotothemuseumtointroducetheminthe
culturalmarketasconsumersofquality.
Also,inthiscasespecificaly,asintrinsicaimof
theprojectitself,helpthechildrentodiscovertheir
similitudeswiththeartist.
6.1.AboutGyujintheartist
GyujinTakamura(篁牛人)(1901-1989)wasan
artistfromToyamaCity,ToyamaPrefecture,Japan.
TakamurawasinfluencedbytheappreciationofPablo
R.PicassoandLeonardFujita3 artworks.Hecreated
auniquestyleofdrawingJapanesepaintingwithink
bytracinglong,thinandpowerfulcurvelinesand
usingthedry-brushtechniqueinJapanesepaper
(washi)forfulfilthedarkshapesandshadows.
WeselectedGyujinTakamurabecauseheis
fromToyamaandlivedalmostalhislifeinthecity.
Takamura・sartworksarerelatedtothecity,storiesfor
children,natureandanimals,andfamily.Althis
themesarerelevantin5yearsoldchildrenlife.Also
hisMemorialMuseumisclosetotheKindergarten,
neighboringchildren・shomes,hencechildrencanfeel
therelationshipwiththeartistthroughtheirsamecul-
turalidentities.Withtheselectionofthisartistwe
coveredaltheneedssetontheJapaneseCourseof
studiesaboutappreciationandcontactwiththemu-
seums.
TheTakamuraGyujinMemorialArtMuseum,is
locatedatthevicinityoftheToyamaMunicipalFolk
CraftVilage;aculturalspacecreatedin1979with
theaimofoferingknowledgeandrelaxtothevisi-
tors.Thecraftvilageconsistonvariousbuildings
builtfrom1965to1993.AttheFolkCraftVilageit
ispossibletovisittheFolkArtMuseum,theFolk
CraftGasshoMuseum,theFolkloreMuseum,the
ArchaeologicalMuseum,theCeramicArtMuseum,a
traditionalTeaCeremonyhouse,theMuseum of
Medicine,theTakayamaGyujinTakamuraMemorial
ArtMuseumandtheToyamaClayDolStudio.Also,
attheManagementcentralbuildingtheyoferactivi-
tiessuchasceramicsorChinesehand-paintingadded
tothoseprovidedatthediferentbuildings.Forexam-
ple,paintingoneselfownClayDolordrinkteaatthe
teaceremonyhouse.TheVilage,setattheslopeof
Kurehahils,isacontainerofthelocalcultureand
folkloreofthecitythroughhistory.
Thestructureofthebuildingwasdesignedby
KikutakeKiyonori4,architectofthefamousSofitel
HotelTokyoin1994andoneofthefoundersofthe
JapaneseMetabolistSchool5.TheMetabolismarchi-
tectscombinedmultifunctionalsculpturalshapedmega-
structuresonrawmoldedmaterials(Brutalism6),with
ahigh-techarchetypalinspiration.Kiyonoriwascon-
cernedwithsustainabilityandenvironment.The
buildingislocatedintheslopeofthehilbesidethe
road.Itiscomposedbyanelongatedmainbuilding
andastorehouseconnectedbyahalway.Thereare
exhibitionsinthesecondandthefirstfloorofthe
mainbuildingconnectedbyacentralspiralstaircase.
TheTakamuraGyujinMemorialArtMuseumwas
completedin1989anditsexhibitionchanges4times
ayear.(ToyamaMuseumAssociation,2013)7
6.2.Phase1.Beforetogoingtothemuseum.
Altheactivitieswererelatedtotheartistart-
worksinthemuseum,focusedin4artworkswith
directrelationtochildren・sinterests.Andalso,
Toyama・sKogeiArt(工芸)conceptwhereartisans
elevatethevalueandtheaestheticsoftraditional
craftstothelevelofArtbyinnovating.Thatchangeof
conventionwaspossibleasaresultoftheintroduction
oftheirownindividualexpressionandcreatinginno-
vationinthetraditionaluseofmaterials.(MAD,2015
web)Thecombinationofantonymsaspastandfuture,
traditionandindividuality,memoryandcreativity,
andthediferencesbetweenthemakers,definesthe
uniquebeautyineachpieceofKogeiart
Bythevisittothesuroundedculturalplaces,scho-
larscanexploretherootsoftheiridentities.Forchil-
dren,goingtomuseums,canbeastopoverfor
growinganddeepentheknowledgelearntatschools
inafun,leisure,interestingandexperientialway.It
isnotnecessarytogofar.Itispossibletofindoneof
thosecompaniesreadytosharetheirartisanknowl-
edgewiththechildren.Teachersandschoolscanar-
rangeworkshopsandvisittothecompaniesorfind
socialcenterswhereretiredartisanswilingtoclaim
theirexperiencewithyoungpeople.
Every child,because isstil unknowing the
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environment,needsofan・understandingofthe
meanings・intheprocessofcategorizingtheworld,as
seeninBayoMargalefquoteofBartlet.
Theaestheticappreciationofartisticartworksin
history,andthedevelopmentintheabilityofuseof
arttechniques,materialsandtoolstoraisethequality
ofthecreations.Alsotheconfidenceofthecreatorin
theirabilitiesandtheknowledgeofdiferentapplica-
tionsgeneratecreativityandinnovation.AsKogei,the
programsearchestoinspirethechildrentomaketheir
owncreationsthroughtheappreciationoftheart-
worksmadeintheirenvironment.InKogeiartthear-
tisanalreadyhastheabilitiestocreatethetraditional
products,buttheyaddtheirpersonalvisualexpe-
riencestoinnovateinthedesign.Thisresearchhigh-
lightstheimportanceofknowingthesurounded
creationsintheenvironmenttounderstandthemean-
ingssocialyacceptedintheirenvironment:Whatis
beauty;whattypeofcreationsareconsideringvalu-
ableintheenvironment.However,childrendon・t
havetherefinedabilitiesofartisans,inthecaseof
GyujinTakamuraproject,thecontextualizationofthe
artistartworksreinterpretedbythechildrenthrough
theirownexperience.
6.2.1.Motivationday
Duringthefirstsessionthechildrenshouldfeel
animpulseforthelearningthatmaynotappearintrin-
sicalyifonlywepresentthesubject.Asseenin
VilalbayAguilera(1998:17),・varietyproducesmo-
tivationandthisturnsinlearning・theteacher・spre-
viousworkconsistinselectingtheartworksthatcan
beinterestingoramazedtheirchildren.Just3or4can
beenoughforkindergartenandlowergradesofele-
mentaryschool.Andalsolearnaboutthebasiclifeof
theartistandthoseartworks.Therestoftheknow-
ledgewilriseupwiththepupils,anditwilberelated
tothecontentsteachersneedtoteachforothersub-
jectsandtheintrinsicinterestofchildren.Thesuccess
oftheprojectdependsonthemotivationtothechil-
dren.BarbeGal2009,claimsthatchildrenhavenot
anybasicinterestonartsbeyondotherstimuli,butthe
waytheteacherintroducesittothemisessentialfor
letingthemfeelthechalengeofdiscovermoreabout
it.
Inthecaseofkindergartenchildrenweshowed
themtheelementsofasuitcasesupposedlostbythe
artist.Insidetherewerefamilypictures,brushes,ink,
washi,andsomeartworks.(Figure1)Thechildren
wantedtofindoutwhowastheownerandwhydidhe
caryalthatdiferentthings.Theyinteractedand
playedwithalthematerialsanddecidedbythem-
selves,undertheguideoftheteacher,thequestions
theywantedtofindabouttheartist(Table3).
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Figure1:Childrenplayingfreelywiththematerials
inTakamura・ssuitcaseonthemotivationday.
Table3:WhatdowewanttolearnaboutGyujin
Takamura(5yearsoldchildren)
WhatwewanttoknowaboutGyujinTakamura.
Whereishishouse?
Inwhichcountrydidhelive?
Whenishisbirthday?
Whatdidhestudied?
Whenishiswife・sbirthday?
Whatwasthebrandofhiscar?
Howoldishiswife?
Doeshehaschildren?
Whatisthenameofhischildren?
Whatishistelephonenumber?
HowoldisMr.Takamura?
Whatistheaddressofhishouse?
Whichistheflagofhiscountry?
Whatishispostalcode?
Whenishischildren・sbirthday?
Whatishisemail?
Wheredidhelive?
Howsmalishishouse?
WhichishisIDnumber?
Whatisthejobofhiswife?
Whatdidheuseforpainting?
Howoldhischildrenare?
Howmanychildrendoeshehas?
Whatcolorishishouse?
Whatisthefavoritefoodofhischildren?
Whatisthefavoritefoodofhiswife?
WhenisMr.Takamura・sbirthday?
WhatisthefavoritefoodofMr.Takamura?
Whydidhepaintwithblackcolor?
Howbigisthehouse?
Whatisthenameofhiswife?
Whatkindofthingsdohischildrenlike?
Whereishishouseinhiscountry?
Duringtheprocesstheteacherprovidedtothe
childrendiferentinformationabouttheartist,suchas
thenameofthefamilymembers,hisjob,-whichhas
connectionwithsomeparent・sjobs-,hishistory,the
wayhedrawandcreatedartworks,etc.Andtheart-
worksmadebyGyujinTakamurawereintroducedto
thechildreninmeetingswhereeachchildcould
expresstheirfeelingsandperceptionsaboutit.
Eachartworkweappreciatedwasalsoconnected
withanexpressiveactivityandlettheopportunityto
thechildrenforlearnmoreabouttheartist.Andtheir
interestabouthimalsochangedasseenintable4.
6.3.Phase2:GoingtotheMuseum
Aspreviouslyseen,goingtothemuseumtosee
thegenuineartworksisimportantforhumanbeings.
Howtotalktochildrenaboutartcanbeachalenge
fortheteachersbuttherearediferentbooksandarti-
clesaboutthediferentmethodologiestofolowin
frontoftheartworks.Inthiscasewelearntthesocial
rulestofolowatthemuseumthepreviousdaysand
beforedepartureattheschool.
Folowingthemodelforchildrenfrom5to7
yearswritenbyBarbe-Gal,F.(2009)inhisbook
Howtotalktochildrenaboutarts,ourobjectivesat
themuseumwereletthechildrenmakeconnections
betweenthecognosciblescenesofthepaintingswith
theirdailylife,makerelationshipsbetweentheart-
worksandtheireverydaylife,usethewholebodyto
expressoneselfandappreciatetheartwork,letthe
childrentoimaginewhathappenedbeyondthestory
toldbytheartwork(readtheimages)andspeakand
sharetheirquestions,ideasandfeelings.Duringone
hourapprox.wevisited4artworksin4teams.Each
team wasleadedbyavolunteerstudentofthe
UniversityofToyama,whoalsowasinchargeof
recordinthevideocameratheinterventionsofthe
children.Addedtothecuratorofthemuseum,2
teachers,4colegestudent・svolunteersandone
researcher,weretheadultsinthemuseumbecauseof
theneedsoftheresearch.ButintheSpanishmodel
hasbeenprovedthattwoteacherspergroupis
enough.
Inthiskindofvisit,thechildrenshouldbefami-
liartotherulesofthemuseum.Hencetheywilsee
theartworksfreely.Infrontofthestudiedartworks
thegroupsatdown(Figure2),andtheresearcher,as
guideteacher,asktothechildrenwhatdotheysee.
Thechildrensharedwiththebiggrouptheirfeelings,
perceptionsandquestionsabouttheartworksdevelop-
ingcommunicativeskilsandcriticalthinking,active
listening,andalsogeneratingconversationswithother
children.Theteachershouldbeneutralinitsafirma-
tionsandletthechildrendiscovertheoriginalart-
worksasanencounterwiththeartistsitself.The
curator,inthiscase,didn・tintroducetheartworksto
thechildren.Ifthechildrenhadanyquestionthe
teachercouldn・tanswer,(becauseteacherdoesn・t
havetolearneverythingatalabouttheartist)they
askedtothecurator,whoasspecialistinthemuseum
artworks,answereditwithsimplewordsandshortex-
planations.Thechildren・squestionsareexposedin
thenexttable.Afterthevisiteachchildrenselecteda
postcardbyitselfasrememberoftheexcursion.
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Figure2:ChildrenatGyujinTakamuraMemorial
ArtMuseum.
Table4:QuestionsmadebythechildrenatGyujin
TakamuraMemorialMuseum.Basedon4artworks
selectedbytheteachersandappreciatedpreviouslyat
theclassroom.
Motherandson
playingapunki1
LastleafofAutumn
Whydidhedrawthe
hairstylelikethis?
Whydidhedrawitinblack?
WhyaretheIndian
peopleinthisshape?
Whytherearealotofplaceswhere
thecolorisgetingdisappear?
Whatwaswriten
there?
Whythecolorisdarkeratthe
beginningandsoftattheend?1Punki:indianflute.
6.4.Phase3:AftervisitingtheMuseum
Backintheschoolwecolectedthememorabilia,
spokeingroupabouttheexperienceandsomeofthe
childrendrawtheirmostimpactworkfeelingabout
themuseum.
Altheproductscreatedduringtheactivities
madeduringtheprojectwereincludedineach・schild
portfolio.
1.Projectportfoliocover
2.Informationstudiedabouttheartist・slife
3.Activity1:(Figure4)Blackandwhiteexperience.
Childrendrewforthefirsttimeonlywithblackcolor
anddiferenteveryday・smaterialsforexperiencethe
dificultiesofthestyleoftheartist.Theypaintedwhat
theythinkitwasaroundtheartistartworkinhisinter-
pretationofthelastleafofautumn.
4.Activity2:(Figure5)asoneofthethemesand
essentialworksoftheartist,wetalkabouttheworkof
art・Motherandsonplayingthepunki・andeach
child,aftersharingitinanassemble,drewthemo-
mentstheyspendasafamilydoingacommonacti-
vity.Thisgirldrawshermotherandherselfplaying
thepianotogether.
5.StorytelingbasedinthemainartworkofMr.
Takamura.WhichisatraditionalJapanesestorycaled
YamambatoKintoki.
6.Activity3:(Figure6)sinceoneoftheexhibited
worksexhibitedinthemuseumwasawoodthatthe
artistfoundandhisformsinspiredhimtodecorateit
withthecolorsofoneofthemountainsofthecity.
Emulatingtheartistweperformamitateactivity.
7.Onreturningfromthemuseumwemadeasouvenir
pagewithadrawingofthepartoftheMuseumthat
interestedthosemostorlikedandtheentrancetothe
museumwithitsdate.Therulessetforgoingtothe
museum,thestampedsealsatthemuseum,thepam-
phletoftheexhibitionandtheselectedpostcard
boughtwhenfinishedthevisit.
8.Attheend,theanswersaboutthequestionsrelated
withwhattheywantedtolearnandwhattheyhad
learnedwerealsoaddedtotheportfolioasameansof
assessment.
Onceonthereturnofthemuseum,thetimewas
insuficienttodebatetheactivityforalongtimeand
thelastdaysimplygaveustimetosaygoodbye.It
wouldhavebeenadvisabletocaryouttheactivityfor
atleastthreemorehours.
Themotivationofthechildrenandtheirintrinsic
interestsisessentialforthedevelopmentofthisacti-
vity,aswelasamodificationoftheinterestsasthey
acquireknowledgeonthesubject.Ifwelookatthe
―34―
Whendidhesawthat
scene?
Whydidhedrawabird?
Whythereisabirdinthepicture?
MontTateyama2 TheforestwitchandKintoki
Whyisthisinbrown?WhydidthewitchraiseKintokiup?
Whatiswritenthere? Whydidhedrawthebearat
sleepingtime?
Howcouldheput
colorsogood?
WhyKintokiisspeakingtothe
animalsinthatfierceface?
Whyisthefeatherofthebirdso
long?
WhyKintokibecamefriendwitha
bear?
WhyisKintokisostrong?
2MontTateyamaisthemostsignificatesceneryofthecityof
Toyama.
Figure3:
B/Nexperiencebasedin
Takamura・sartwork.
Figure4:
Familyportraydrawby
aparticipantbasedon
theimportancegivenby
Takamuratothefamily
relationships.
Figure5:
Mitateactivity.
Figure6:
Museumremember
worksheet.
tablethatindicatesthosewhowanttolearnaboutthe
artist,andcompareitwiththefinallessons,wecan
analyzethatthechildrenhavenotbeenabletoanswer
100% oftheirquestions.(Table5)However,they
havebeeninterestedinfields,whichonlyaesthetic
appreciationcanenlighten.
AswecanseeinGraphic1,duringthemotiva-
tiondayquestionsmadeforthechildrenasinterests
abouttheartist,a60percentoftheanswerswere
relatedtoperceptionsonchildren・sdailylife.For
example,birthdays,emailandtelephonenumber.The
nextimportantthemeswerethefamilyandtheplace
wehewasleaving.Alsotherearea6%ofquestions
aboutGyujinTakamuraartworks.
Afterweaskedtothechildrenwhatdidthey
learn,wecannoticetheorderofinterestchangingon
thisstage.Eveniftheinterestsaboutfamilyarestilin
firstplace,thisisfolowedbythetechniquestocreate
artworksandquestionsabouttheartmuseum.A5%
ofthechildrentalkedabouttheartworks,anda10%
wasfocusedontheplacewherehewasliving.Thein-
terestinchildren・sdailylifedecreasedonlya13%.
Accordinglywiththeresults,theinterestofthechil-
drenintheartistanditsartworksincreasedduringthe
learningprocess.
6.5.Interviewtoparents
Aftertheproject,theparentsofthechildrenin
thekindergartenansweredthequestionnaireaboutthe
interestinaestheticappreciationintheirdailylifeand
howtheprojectchangedit.The100%ofthesurveyed
peopleanswered.
The37familiessurveyedreturnedthesurvey.Of
which38surveysresultintotal,sinceoneofthefami-
lieshadtwins.Tobegin,weaskedabouttheexpe-
riencethateachfamilyhadinparticularwithgoingto
museums.Since50%offamiliesoftengotothemu-
seum,only5%offamiliesusualydosowiththeir
children.
Aftertheproject,theparentsofthechildrenin
thekindergartenansweredaquestionnaireaboutthe
interestinaestheticappreciationintheirdailylifeand
howtheprojectchangedit.The100%ofthesurveyed
peopleanswereditattherateofonesurveyperchild.
38intotal.50%ofthesurveysample,sentwriten
messagesandopinionsabouttheirownchild`sexpe-
rience.Thesewilbediscussedbelow.
A50%ofthesurveyedpeopleusetogotothe
museumasahabitualactivityintheirlives.Also,a
63%extraofthefamilieshavebeentherewiththeir
children,atleastonce.Ofthem,the75%hadmake
specialactivitiesinthemuseumdestinedtochildren.
Justan8%ofthefamiliesthinkthatamuseumisnot
aplacewherechildrencanhavefunwhile11%be-
lievethereispotentialforchildrentoenjoythem-
selvesinamuseum,andan81%ofthetotalofthe
familiesthinksitwilbeagoodplaceforchildrento
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Table5:WhatwehavelearntaboutGyujinTakamura.
(5yearsoldchildren)
WhatwehavelearntaboutGyujinTakamura.
Iknowthenameofhisfamily.
ThenameofthemotherisTsune.
HisnamewasGyujin.Heisthefather.
ThenameoneofhissonsisTatsundo
ThenameoftheolderbrotherisRyuuji.
Thenameofoneartworkwas・YamanbatoKintoki・(The
WitchofthemountainandKintoki)
Thenameofoneartworkwas・Thelastleafofautumn・
Thenameofoneartworkis・PunkinoOyako・(Motherand
sonwithIndianflute)
Thereisanartworkcaled・KoShuunoSu・
HepaintedwithJapaneseblackink.
Helikedthechildren・swayofplaying
Hedrawbigwomenwithoutneck
WhenpaintinganArtworkhedrawalineandlaterrubbed
thecolorwithabrush.
HewasborninJapan
HelivedinToyama
HisArtMuseumisnearthekindergarten.
Provenance
Family
Daily life
Takamura’s 
painting style 
Artworks
Art Museum
Want to learn 1 Learnt 2
Graph1:Diferenceofinterestbeforeandafterthe
project.
havefun.
Butmuseumsarenottheonlyplacewherechil-
drencanemotionalyhaveanencounterwiththe
artist・soriginalartworks.26ofthesurveyedfamilies
claimtheirchildrenhaveseenanoriginalartwork.Of
them,6neverdidanactivityintheArtCenterwhile
theresthadsomekindofworkshop.4ofthosefami-
lieswenttoseetheartworksbeforetheactivities.
Butthesame26familiesusingthe・MuseumKid・s
Corner・withtheirchildren.
Also,parentswroteaboutGyujinTakamura
Projectandtheimportanceoflearningculturethrough
Art.The97,36%ofthefamiliesestimatetheimpor-
tanceofthisobjectiveoftheproject.Athome,the
100% oftheparentsaskedtheirchildrenaboutthe
projectduringtheprocessandonlyonefamilydidn・t
getareplyaboutit.
Theacquiredknowledgeperceptionbythepa-
rentsiscenteredin3principalthemes.26ofthechil-
drensharedwiththeirfamilies・informationaboutthe
lifeoftheartistandhisfamilyasmaintheme.21of
themtalkedathomeaboutGyujinTakamura・scity
andcountryanda10%abouthisartworks.Alsoother
a7,89%ofthemspokeaboutotherdiferentinforma-
tionbeyondthat.Butfocusingonthegeneralknow-
ledgegotenbythechildren,onefamilythinksthat
theirkidlearntnothingaboutGyujinTakamuraand
hisartworks,2familyareverysatisfiedwiththegreat
learningoftheirchildrenandtheaverageofthegroup
perceptionfluctuatebetweenanintermediatelearning.
Thereforethefamiliesscorethelearningoftheir
childrenlikefrom・abasicunderstanding・(23,68%),
・agoodunderstanding・(39,47%),and・awideunder-
standing・(28,94%).
Thesurveyhadaspacetomakefreecomments,
whichwasfiledby50%offamilies.
Onlyonefamilyindicatedbeingnotinterestedin
artinabsolute.Everyonewhocommentedonthepro-
jectGyujinTakamura,wasverygratefultoparticipate
inthispioneeringactivity.Alfamiliesemphasizethat
atfirsttheythoughtitwastoocomplicatedanactivity
forthechildren,butinobservingthesuccessofthe
GyujinTakamuraproject,theyplantogotomuseums
asafamily.Heretherearesomeofthereflectionsof
thefamilies:
Thecommentsoftheparentsweredividedby
categoriesastheyappeared.
Parentsgavetheutmostimportancetotheacti-
vitybecauseofthefactthatthechildrentoldtheexpe-
riencewhentheycamehome.Themostoutstanding
responsewasthedecisionof7parentsinthefactof
goingtovisitthemuseumasafamily,andamother
whowasinterestedingoingtoseetheworksofthe
museum.Theparentsemphasizedtheimportanceof
theencounterbetweentheoriginalworksofartand
thechildrenasreceptorsofthemessage.Ingeneral,
theactivityishighlightedasagoodexperiencein
whichthechildrenhaveawakenedtheirinterestinthe
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34% 
47% 
11% 
8% 0% 
Absolutely Yes I think so
Maybe I don´t think so
Absolutely Not
Graphic2:InterviewtoparentsaboutGyujinTakamura
ArtProjectaftertheirchildren・sexperience.Are
Museumsaplaceforenjoymentofchildren?
Table6:Selectionofparentscommentstotheques-
tionnaireafterGyujinTakamuraproject.
I・vebeenlivinginToyamaforalongtime.ButIneverknew
anythingaboutGyujinTakamurabefore.Mychildtalked
abouttheartistalotwithme,andhesaidthathewantedto
gotothemuseumwithme.Before,Iwasworiedthathe
wouldbehavebadlyanddidnotfolowtherulesproperly.
Therefore,thisworkshophasbecomeapossibilitytoshare
artbetweenparentsandchildren.
Atfirstwethoughtoursonhadnointerestinthearts.And
comparedtohisbrother,wenevertookhimtomuseums.
Thistimethechildhastoldusdirectlythathewantstogoto
seetheartworkswiththefamily.Sowedecidedtogoalto-
gethernextweek.Hehasshownaninterestinseeingworks
ofartthathehadnotpreviouslyshown.Thankyouvery
much.
Ialwayswanttogotomuseums,butIthoughtitwasnota
placewherekidscouldenjoy.Sowehadnevergonebefore.
Butthistime,whenmysoncamehome,hespentalotof
timetalkingaboutthethingshehadlearnedinthemuseum.
Ifheisenjoyingitsomuch,Ithinkthatinhenceforthhewil
takehimtomuseumsmoreoften.Thankyouverymuch.
artsandtheenvironment.Theyseethissociallearning
asanopportunitytogowithchildrentoartisticinstitu-
tions.
Beyondwhatthechildrenhavelearnedfromthe
artist・sworks,familieshaveobservedthepossibilities
ofgoingtoasocialsitewithchildren,andtheirability
torespectrulesandunderstandthelifeofanotherper-
son.Infamilies,acommunicativerelationshipwas
createdthroughtheproject,asthechildrentoldtheir
parentswhattheyweredoinginclass.Relationships
infamilyhavebeenstrengthenedthroughthesecon-
ventionsandtheinterestoflearningmoretovisitthe
museumtogetherasafamily.Wehavealsobeenable
toobservethatsomeparentswhohavetriedit,have
observedtheneedtopreviouslyknowtheworksofart
tovisit,ortohaveaguidespecializedinchildrento
makethevisitmorejoyful.
7.Conclusion
Forourresearchwehavefocusedonthebenefits
thatcanbeobtainedbygoingwiththechildrentothe
museumtoseetheoriginalworksofarttogeneratean
encounterwithartthroughtheidentificationofchil-
drenwiththeirownculturalroots.BasedonBarbe
Gal・sbook(2009:16),childrenunder7,whichisthe
agegroupinwhichwefocusourresearch,andmore
specificaly,from5to7years,areinterestedinworks
thathaverelationshipwiththeirdailylives.Therefore,
forthisfieldstudycasebasedintheSpanishmetho-
dology,wehaveselectedJapaneseartistwhose
subjectsarerelatedtothedailylifeofchildren,such
asfamily,children・sstoriesorlandscapesand
environmentsthatcanbeidentifiedwiththelived
experiencesbythestudents.
Togotothemuseum withchildren,teachers
needtofindanautochthonousartistwhowas,like
Sorola,interestedinthemesthatmotivatetheinfan-
tilepublic.Someonewithwhom childrencanfeel
identifiedinspaceandinterests.Takingintoaccount
thesimilaritiesbetweenthethemesofbothartists,and
theinterestsoftheparticipants,weselectedGyujin
Takamura.AnartistfromthecityofToyama,who
paintedthespacesofthearea,familyscenesandchil-
dren・sstoriestraditionsofChinaandJapan.Formore
information,itisanartistofChineseink,adatatoadd
duetotraditionofthistypeofartisticstyleinJapan.
Themuseumwashisoldhouseandwasonly10mi-
nutesbybusfrom thekindergartenofToyama
University.
However,themajorchalengeappearedinkin-
dergarten.AlthoughinSpain,theprojectmodellasted
threemonths,themaximumtimewegotinschool
withthechildrenwas5days.Consideringthatoneof
thedayswehadtospendthewholedayinthemu-
seum,andthattherestofthedaywehadtoadaptto
theroutineofkindergarten,thetimeoflearningbefore
andafterschooldidnotseemtobeenough.
Therefore,wemovedaminimumpartofthepro-
jectSorolatotheprojectTakamurasuppressingthe
globalismoftheactivitiesandpresentingitasaspe-
cialevent,withpossibilitiesofbeingrepeated,inthe
centerforchildren.However,wemaintainedtheob-
jectivesofculturalidentificationandexpansionof
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Table7:Parentscommentsdevidedbycategories.
Categories
Mention
times
Goodexperience 4
Didn・tknowaboutTakamurapreviously 2
Gotothemuseum 1
Commontopicinterestfortalkingaboutinfamily 1
Newexperience 3
Blackandwhitepaintings 1
Talkingathome 7
Havingfun/Happiness 6
Encounterwithoriginalartworks 5
Dificultgoingtomuseumwithchildren 2
Learningabouttheartistbeforegoingtothe
museum
3
Growinginterestinenvironment/museums 3
Growinginterestindrawing 1
Theprojectwasshort3 1
Understandthefeelings/thoughtsoftheartist 2
Styleoftheartworks 2
Parentsalsowantedtocome 1
Gotothemuseuminfamily 7
Awakingtheinterestinarts 3
Activitieschildren-parents 3
Parentssurprisedbecausepreschoolerscan
understand
1
Childrenacquireknowledgeabouttheartist 1
Afraidofbehavior 1
Theimportanceofthefeelingofcreate 1
Childimpressabouttheknowledge 1
Theneedforaguidespecializedinchildren 1
knowledgethroughartisticappreciation.Bytheex-
perimentationoftheSorola-Takamuracasestudies
cariedoutrespectivelyinSpainandJapan,todemon-
stratethatitispossibletogowithJapanesechildrento
themuseumandtocaryoutanartisticprojectaccord-
ingtotheSpanishmethodologyinaJapanesekinder-
garten.
Aftertheexperiencewecanconcludethereis
scopeforintroducingthemodelofSpanishaesthetic
appreciationinJapanesekindergarten.Childrenand
theirfamilieshavewelcomedtheactivitiespositively.
Familieshavedecidedtogoaltogethertothemu-
seum,sothepossibilityofaculturalchangeisantici-
patedintermsofassistancetomuseums.Thischange,
thoughinasmalscalecanbeimportedintoother
schools,untilitturnsitselfintoaninnovation.
Childrencanunderstandhowtolookatpictures,
eveniftheyhavelitleexperience,theycanreinterpret
theinformationandspreadnewknowledgenotonlyin
appreciationandexpressionofartbutalsoinvarious
fields.Also,learnhowtoemotionalyinterpretyour
experiencesinlightofyourwork・stheme.
AlthoughtheteachingmethodsinSpainand
Japanareslightlydiferentfromthepracticalresearch
above,bygoingtothemuseumandhavingadirectre-
lationshipabouttheworksofthelocalartists,Ifeltthe
possibilityofbeingabletolearnartasaculture
widelyevenatJapaneseschools.
● Basetheteachingplanonchildren・sfavoritethings.
● Respectforthechildren・sappreciations.
● Designingchalengingandfunmeaningfulactivities.
● Respecttheexpressionofchildren.
Takingchildrentothemuseummustnotbea
specialextraordinaryactivityfarfromtherealityof
theteachingatkindergarten.Itshouldbemeaningful
bybeingintegratedinthecuriculum.
Inconclusion,inthefieldofthevisual,itiscon-
venienttoteachchildrentostudywhatisrealand
whatisnotrelatedtotheimagestheyperceive.As
welashelpingthemtocodifyfromanearlyagethe
designtricksusedbyadvertisersanddesignerstopush
ustobuycertainproducts.Inthiswaytheywilbe
criticaloftheirenvironmentandwewilempower
themtoquestionwhethertheimagetheyareshownis
realityrepresentationorsimplyamanipulativeart
creation.
Thiscriticallookwilalsobepositivewhenit
comestoseeingworksofartandenjoyingthem.Itis
aboutappreciatingartasaspaceofcommunication
betweentheemotionsandmeaningsoftheartistand
theemotionsthatcausetheworkofarttoeachdifer-
entobserveraccordingtotheirexperience.Anen-
counterthatgoesbeyondtherepresentationofreality.
Ameetingofsoulsinwhichthechildrenascolectors
oftheartisticmessagehavetoaskwhattheartist
meantbyhisworkandwhattheworkmeansforthem-
selves.
Toachieveanestablishmentofartisticapprecia-
tionintheJapaneseeducationalsystem,thereisalong
waytogobutwithpossibilitiesforadaptation.Atpre-
sent,theactionsthatcanbecariedoutsimplycore-
spondtotheschoolandtotheinterestofteachersin
appreciation.Sothiseducationalinnovationcanbe
adoptedbyateacher,aschool,andevenbyaspecific
colaborationbetweeninstitutionswithoutanypro-
blem.
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